Facilitator Guide: Reflexivity in Health Communication

Students can undertake this module after they have completed the Introduction to Health Communication module
which provides a foundation for key health communication concepts.

Reflexivity is a process of active and critical reflection. This module dives deep into the health communicator’s
reflective practice that support effective and safe health communication. Learners are also provided with strategies to
reflexively approach health communication as a student, practitioner, academic, or advocate in health contexts.

This module is available to you as a facilitator to support learning objectives and activities in tutorials, and other class
activities. It can also be useful to scaffold assessment in your course.

Learning Objectives for Reflexivity in Health Communication module:

1. Understand the difference between self-reflection and critical reflexivity in health communication
practice.

2. Understand the importance of reflexivity in health communication.

3. Understand that reflexivity is a process that becomes a practice.

Estimated learner time for Reflexivity in Health Communication module: 30 minutes

Ideas for extending on the module content with students:

We suggest that students engage with this module on their own prior to class and that elements can be imported to
tutorials or other classroom setting for further discussion. Example discussion questions for exploring the content in
more depth are provided below. Additionally, the videos from the module can be shown in class or tutorials as a
prompt for further discussion:
e The first animation video unpacks the framework we use teach reflexivity in health communication: Self-
reflection and Critical Reflexivity as visualised within the Iceberg metaphor.

e Intheir later video, our panelists provide examples of reflexivity in action. If exploring this video in class, you
could consider asking students to map the examples provided against the reflexivity framework (iceberg
metaphor), also encouraging them to note anything they thought was particularly important or new for
them.

Example discussion questions:

e Do you think reflexivity is important to health communication?

e Inyour own words, what is the key difference between self-reflection and critical reflexivity? What is the
relationship between these two concepts?

e What do you think is the goal of reflexivity in health communication?

e Share some examples when reflexivity was active in your experience of health communication?

Example learning activity:

Think/Pair/Share: Ask students to consider some of the ways they critically reflect as a student, as a health
practitioner (perhaps during placement), or in their research. Has this changed their practice, and if so, how?

You can then ask students to extend on this discussion by asking them to consider if and where health communication
sits within these examples. Did reflexivity lead to a more positive outcome?
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